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Early Childhood Education and the Transition to School
Course Syllabus - Fall 2010
Dr. Adam Winsler

--------------------------------------------------------------------------------------------------------------------------------------

Instructor:

Adam Winsler, Ph.D.

Office:

2023 David King Hall

Phone:


703 993-1881


Office Hours:
Mon, Wed 10:15-11:30 + by  appt.

Email:


awinsler@gmu.edu

URL: 

http://psychology.gmu.edu/ADP/winslab/  
Schedule

Mon, 1:30-4:10pm

Location: 
Engineering 1107
Prerequisites:

3 credits statistics + 3 credits developmental psych, or permission of instructor

Credit Hours:

3



Course Description & Goals

This course will investigate children’s early care and education, school readiness, and transition into school. Such topics are of tremendous practical and social policy importance in these days of political and empirical emphasis on early childhood and public concern over early childhood assessment and the accountability and value of early childhood education and intervention programs. Children’s transition to school represents a critical period in child development with psychological significance and implications that cut across all domains. We will approach these issues from developmental, policy, educational, and empirical perspectives.

Required Reading

1) Pianta, R.C., & C. Howes, C. (2009). The promise of pre-K. Baltimore, MD. Brookes.

2) Clarke-Stewart, A., & Allhusen, V.D. (2005). What we know about childcare. Cambridge, MA: Harvard University Press.

3) Selected Articles (see reading list below).
Course Requirements, Activities, and Assignments

The activities of this course are designed to provide students with scaffolded learning experiences engaging in the skills and activities required in the cultures of academia and applied developmental practice (i.e. engaging in group discourse, writing scholarly papers, leading discussions, collaborating with others, disseminating research findings...). The course is designed to maximize group discussion and student participation in the learning process. This means that students might be more responsible for both their own learning and for the activities of this course than in other classes. 

1) 
Class Participation. This is an advanced seminar course that requires active discussion and contribution from each member of the class. Each student is expected to have had some (in some cases - extensive) experience with at least some of the issues discussed in the class and the course will be greatly enhanced if we can benefit from each individual student's expertise. Students' participation grade will be based on the a) the quantity and quality of students' verbal participation in class and the online discussion, and b) the quality of students' discussion leading activities. Obviously, if you are not in class (for whatever reason - even good ones), you cannot participate that day and your participation grade will be affected.

2) 
Reflections. Periodically throughout the semester, students will be turning in their informal thoughts and personal reflections on the readings. The goals of this activity are many: 1) to serve as a mechanism for students to process and integrate their reading, 2) to give students an opportunity to think critically and reflectively on the articles, 3) to serve as a base of ideas to bring to our class discussions each week, and 4) to give students multiple opportunities to receive feedback on their writing skills. Reflections are intended to be informal, however, ease/flow of reading, coherence, scholarly depth, and grammar/ spelling will be taken into account in their grading. Students will turn in a total of eight (8) of these reflections, one at a time, on weeks to be determined by the student. Reflections must be turned in on the very day that the relevant readings written about are due. Refection papers should be 2.5-3 pages in length and they must be word processed, double-spaced, with all margins 1 inch (APA). Late/make-up papers will not be accepted. Students can chose to turn in more reflection papers if they wish and receive 1-2 extra credit points (depending on quality) for each "extra" reflection paper turned in after the required number. Extra credit points will be added to students’ reflections grade.
3) 
Discussion Leading. Each student will chose one class meeting for which s/he will come prepared to lead the discussion and/or organize the class activities for that day (together w/ Dr. Winsler). Important here is that the person facilitate a real discussion, not give a lecture. Typically, presenting a brief integrative overview/organizational framework of the week's readings combined with bringing good discussion questions and provocative personal reflections will do the trick. Discussion leaders are required to post discussion questions, notes, ideas, or other advance materials to the course website by 10:00pm Sunday night before the class that they are leading.

4)
Classroom Observational Project. Students will find and select some kind of childcare facility or early childhood classroom (preschool, daycare, family daycare, pre-k, kindergarten, or grade 1 classroom) to visit and to observe. Students will conduct at least two, 90-minute observations across different days, on one or more classrooms. Students will do three things during the observation: 1) complete an environmental quality rating checklist of some kind (details to follow), 2) collect some kind of systematic data on an a priori question/topic of their choice, and 3) take qualitative notes and make informal observations while there about anything else interesting that was observed. Students will turn in: a) their completed quality assessment and a 1-2 page description of their overall assessment of quality, b) a tabulation of their systematic data collected related to their chosen topic and a 1-2 page summary of their conclusions on the basis of that data, and c) a 1-3 page general reflection paper on their observation experience and their informal qualitative observations made. Students may work collaboratively with one other student on the project if they wish and, in fact, they are encouraged to do so. If two students collaborate, inter-rater reliability needs to be calculated on at least one observation done independently at the same time. Students need to consult with the instructor often and make sure the topic is approved and they are on track for the assignment. These items are due together on Nov 8th.
5) Paper. Students will write one of the following three types of paper (students have the option to ‘play-up’ and turn in the paper for a more advanced level if they wish):

a) Undergrads. Undergrads will turn in an article review in which they find an empirical journal article, related to the course and on a topic of their choice, and summarize each section of the article in their own words ( ≈ 5-10 pages). Strict APA 6th style is required. Examples of good article reviews are available.

b) MA Students. MA students will write a literature review paper (≈ 15 pages) on a topic of their choice related to the course. The idea for the paper is for students to a) choose a specific topic of interest to them, b) find and read at least 5 empirical research articles from professional journals, and use at least 5 other sources (review papers, book chapters, books) on the topic, c) write an integrative summary of what researchers in the field of developmental psychology have learned about the topic from research and why we should care, and d) include your own reflections/critiques of the research articles/topic and suggestions for future research. Students may work collaboratively with one other student on the paper and they are, in fact, encouraged to do so. In this situation, one paper would be submitted and both students would receive the same paper grade. Examples of good papers are available.
c) PHD students. Doctoral students will turn in an APA-style mini empirical research paper (Abstract, Intro/lit review, Method, Results, Discussion, References, Tables etc) on a topic of their choosing related to any aspect early childhood education (childcare, quality, school readiness, assessment, transition to school etc…), using data from an existing relevant data source (MSRP, NICHD, ECLS, other) that is appropriate for the topic and approved by the instructor. Students will meet with the instructor early on to finalize and approve their topic/questions and appropriate dataset. Students may work collaboratively with one other student on the paper if they wish and, in fact, they are encouraged to do so. Examples of good papers are available. Each paper will be completed in the following steps:
a. Before Sept. 20th, each student (or dyad) is required to meet with the instructor to discuss thoughts/plans for the paper, their written draft of their research questions, and what kind of data might be available to answer the research questions. (For the lit review paper, the specific topic selected is needed for the meeting) (For the article review, a copy of the article to be reviewed is needed at this meeting)
b. On Oct 12th students will turn in a list of their revised specific research questions and their specific data analysis plan (which statistical procedures they will use to answer the research questions (what are the X and Y variables in what procedure etc…) For the lit review paper, the revised specific topic, reference list, and an outline is needed at this time. Nothing is needed for the article review paper.
c. Final drafts of all papers are first due on Nov 22nd. Papers will then be graded and returned, and feedback from the instructor will be given. Students are then required to revise/re-write their paper and resubmit it on the final deadline of Dec 10 5:00pm. 

6) 
Oral Presentation. At the scheduled time for the final activity, or another time toward the end of the course negotiated by the class as a whole, students will give a brief 7-10 minute oral presentation to their fellow class members briefly summarizing their course paper.

7)
Final Activity. At the university-scheduled night for the final exam or another time toward the end of the course negotiated by the class as a whole, students will complete/turn in/engage in some sort of final, cumulative, integrative review, activity/exercise/exam. The nature and format of this final activity will be decided upon and negotiated as a class and determined as soon as possible. 

Materials Available on Reserve

1) Examples of good reflection papers, course paper, obs project.

Course Technology Use 

The course website is located at: http://webct41.gmu.edu You will log into this with your own individual MyWebCT account, and from there access the Psyc 892/592 WebCT page. To do this, simply enter the URL above in any browser, log in with your mason username and with your password being 2-digit month and 2-digit day of birth. Then change your password to something you like/will remember by going to password settings. We will use WebCT this semester for four purposes: 

1) Course Materials - Various course materials (syllabus, notes on readings, guidelines/grading criteria for assignments…) are/will be available from this site. 

2) On-line Discussion. We will be using Blackboard to facilitate our discussion both inside and outside of class this semester. Students are encouraged to post whatever questions, answers, tips, issues, problems, suggestions, whatever, as often as they like throughout the semester. Posts relevant to the topic of the week are particularly encouraged. The course website is located at: https://courses.gmu.edu/  You will log into this with your own mason account, and from there access the Psyc 892/592 /461 course page. To do this, simply enter the URL above in any browser, log in with your mason username and password. This open ended, unmoderated, online discussion can be used to discuss the weekly readings and course content, possible venues for the final activity, or questions/ problems that come up with course assignments.
3) Online Grade Checking Mechanism - Students may get an update of their current course grades at any time during the course from the website. Students can see their own grades for all assignments earned to date. Students will only see their own grades - not anyone else's and not class distributions. 

4) Advance posting of discussion-leader materials. Discussion leaders can post any advance materials here.

Grading Procedures

Students' final grades will be determined as follows:







Graduate Students

Undergraduate Students


• Reflection Papers


25%



25%


• Paper




30% 



20%


• Observational Project


15%



25%


• Participation/ Discussion Leading

10%



10%


• Presentation



10%



10%


• Final Activity



10%



10%
The Honor Code

Students in this course are expected to behave at all times in a manner consistent with the GMU Honor Code. (http://academicintegrity.gmu.edu/honorcode/ ) For purposes of course papers/projects:

     Plagiarism  = 


• Copying, word for word, greater than about 25% of a sentence from someone else's work and having the words appear to be 

your own words. [Note: This is regardless of 1) the type of other person's work (whether or not it was published) and 

2) whether or not you have given the person a citation after the text or a reference in the bibliography]. 


• Using greater than 25% of the words in someone else's sentence by switching around the order of words or phrases and 


having the words appear to be your own words (same notes apply, as above).


• Paraphrasing someone else's ideas or findings or sentences without giving them a citation and reference.


• Using the same paper for this course which has been (or will be) turned in for another course.

Students are encouraged to collaborate and study together as much as possible throughout the course. For collaborative papers, both students must contribute equally to the project, including relatively equal contributions to the actual writing. Violations of the Honor Code will not be tolerated in this course and will be immediately reported according to GMU procedures.

 Accommodation for Students with Disabilities

 It is the policy of the University and this instructor to make reasonable accommodations for qualified individuals with disabilities. Students who may have special needs because of a physical or learning disability are encouraged to contact the Disability Resource Center ASAP (222 Student Union I) 993-2474 http://www.gmu.edu/student/drc/  Students with disabilities who are in need of accommodation relative to class attendance/arrival, course requirements, or related aspects of course performance and who have already processed the necessary paperwork with Disability Support Services must initiate such a request in writing immediately, and prior to any anticipated need, to the instructor. Such requests will be accommodated within the reasonable constraints of fairness and timeliness with regard to the instructor and the other students enrolled in the course. 

Tentative Course Outline

	Date
	Topic(s)
	Reading/Assignment

	Monday  Aug 30a
	Overview of Course
Introduction/Overview of:

- Miami School Readiness Project (MSRP)

- NICHD Study of Early Child Care and Youth Dev

- Early Childhood Longitudinal Study (ECLS-B; -K)

	NICHD 2001

https://secc.rti.org/
http://nces.ed.gov/ecls/index.asp

	Mon.  Sept 6
	LABOR DAY – NO CLASS

	

	Monday  Sept 13

	• Contemporary and Historical Perspectives

• Childcare Choices, Uses, Access, Barriers
	Clarke-Stewart Ch. 1, 2, 3, 9
Pungello & Kurtz-Costes (1999)
Crosby et al. (2005)


	Monday Sept 20
	Conceptualizing and Measuring Quality in ECE
Initial Paper Consultation Deadline
	Wesley & Buysse (2010)

Peisner-Feeinberg & Yazejian (2010)

Bryant et al. (2010)

NICHD (2001)

Hamre & Pianta (2007)

NICHD (2000)

	Monday Sept 27

	Infant Care: Characteristics, Attachment, and Mother-Child Interaction
	NICHD ECCRN (1997)

NICHD ECCRN (1996)

NICHD ECCRN (1997)
NICHD ECCRN (1999)

De Schipper et al. (2008)
Clarke-Stewart Ch 4 & 10

	Monday Oct. 4
	Quality/Quantity of Care and Child Socio-Emotional/Behavior Outcomes
	Clarke-Stewart Ch 5

Howes et al. (1992)

NICHD ECCRN (1998)
NICHD ECCRN (2001)
McCartney et al. (2010)
Belsky (2009)

	Tuesday Oct 12
	• Quality/Quantity of Care and Child Cognitive/Language Outcomes

• Mediation and Moderation
Paper Research Questions/Data Analysis Plan/Outline Due
	NICHD ECCRN (2000)

Burchinal et al. (2000).

NICHD ECCRN (2002)
Votruba-Drzal et al. (2004)

NICHD ECCRN (2000)
Clarke-Stewart Ch 6, 7, 8


	Monday Oct 18
	• Child Care Type (Family Day Care, Center-Based Care, Pre-K, Non-profit, For-profit)

• Stability 
	Ansari & Winsler (2010)
Groeneveld et al. (in press)
Sosinsky et al. (2007)
Morrissey (2010)
Tran & Winsler (2010)
Loeb et al. (2004)

	Monday Oct 25
	Prekindergarten Programs: Outcomes, Quality, and Processes
	Winsler et al. (2008
Howes et al. (2008)

Phillips et al. (2009)

Early et al. (2010)
Mashburn et al. (2008)
Burchinal et al. (2010)

	Monday  Nov. 1
	School Readiness: Conceptualization and Measurement
	Carlton & Winsler (1999)
Meisels (1999)
Blair (2002)
Zigler et al. (2006)

Snow (2006)

Raver et al. (2007)

Hair et al. (2006)

	Monday  Nov. 8
	Transition Practices
Observational Assignment Due
	Rimm-Kaufman et al. (2000)
Pianta & Kraft-Sayre (2003)
Schulting et al. (2005)
LoCasale-Crouch et al. (2008)
Winsler et al. (in review)

Zvoch et al. (2008)

	Monday Nov. 15
	The Achievement Gap and PreK-3 Policy


	Magnuson & Shager (2010)

Brooks-Gunn et al. (2007)
Reynolds & Temple (2006)

Clarke-Stewart Ch. 11

Barnett et al. (2009)
Dotterer et al. (2009)

	Monday  Nov. 22
	Assessment and Evaluation of State PreK Programs

Paper Due
	Schultz (2009)
Scott-Little et al. (2009)
Ramey et al. (2009)

Moore (2009)

Cobb (2009)
Gormley et al. (2005)

	Monday  Nov. 29
	Effects of Early Childhood Intervention Programs and Elementary School Context


	Brooks-Gunn (2003)

Love et al. (2005)
Burger (2010)
Magnuson et al. (2007)

Currie & Thomas (2000)
Hamre et al. (2001)

	Monday Dec. 6
	Long-Term Effects of Early Childhood Intervention Programs
Final Paper Revision Due Dec 10 5:00pm
	Garces et al. (2002)

Reynolds et al. (2001)
Campbell et al. (2008)

Vandell et al. (2010)

	Monday Dec. 20
(1:30pm)
	Final Activity  & Student Presentations

(Day, Time, and Location TBA)
	


Reading List
*  = Only required for graduate students

Week 1 - Overview
NICHD ECCRN (2001). Nonmaternal care and family factors in early development: An overview of the NICHD Study of Early Child Care. Applied Developmental Psychology, 22, 457-492.

NICHD overview files in BB and https://secc.rti.org/
ECLS overview files in BB and http://nces.ed.gov/ecls/index.asp
Week 2 - Contemporary and Historical Perspectives - Childcare Choices, Uses, Access, Barriers
Clarke-Stewart Chapters 1, 2, 3, 9
Pungello, E.P., & Kurtz-Costes, B. (1999). Why and how working women choose child care: A

review with a focus on infancy. Developmental Review 19, 31–96.

*Crosby, D.A., Gennetian, L., & Huston, A.C. (2005). Child care assistance policies can affect the use of center-based care for children in low-income families. Applied Developmental Science, 9, 86–106.
Week 3 - Conceptualizing and Measuring Quality in ECE
Wesley, P. W., & Buysse, V. (2010). Changing times and the quest for quality. In P.W. Wesley & V. Buysse (Eds.), The quest for quality: Promising innovations for early childhood programs (pp. 1-19). Baltimore, MD: Brookes.

Peisner-Feeinberg, E.S., & Yazejian, N. (2010). Research on program quality: The evidence base. In P.W. Wesley & V. Buysse (Eds.), The quest for quality: Promising innovations for early childhood programs (pp. 21-45). Baltimore, MD: Brookes.

Bryant, D.M., Zaslow, M., & Burchinal, M. (2010). Issues in measuring program quality. In P.W. Wesley & V. Buysse (Eds.), The quest for quality: Promising innovations for early childhood programs (pp. 47-67). Baltimore, MD: Brookes.

NICHD ECCRN (2001). A new guide for evaluating child care quality. Zero to Three, 21, 40-47.

Hamre, B.K., & Pianta, R.C. (2007). Learning opportunities in preschool and early elementary classrooms. In R.C. Pianta, M.J. Cox, and K. L. Snow (Eds.), School readiness and the transition to kindergarten in the era of accountability (pp. 49-83). Baltimore, MD: Brookes. 

*NICHD ECCRN (2000). Characteristics and quality of child care for toddlers and preschoolers. Applied Developmental Science, 4, 116-135.

Week 4 - Infant Care: Characteristics, Attachment, and Mother-Child Interaction

NICHD ECCRN (1997). Child care in the first year of life. Merrill Palmer Quarterly, 43, 340-360.

*NICHD  ECCRN (1996). Characteristics of infant child care: Factors contributing to positive caregiving. Early Childhood Research Quarterly, 11, 269-306.

NICHD ECCRN (1997). The effects of infant child care on infant-mother attachment security: Results of the NICHD study of early child care. Child Development, 68, 860-879.

*NICHD ECCRN (1999). Child care and mother-child interaction in the first 3 years of life. Developmental Psychology, 
35, 1399-1413.
De Schipper, J.C., Tavecchio, L.W.C., & Van IJzendoorn, M.H. (2008). Children’s attachment relationships

with day care caregivers: Associations with positive caregiving and the child’s temperament. Social Development, 17, 454-470.

Clarke-Stewart Chapter 4, 10
Week 5 - Quality/Quantity of Care and Child Socio-Emotional/Behavior Outcomes

Clarke-Stewart Chapter 5

Howes, C., Phillips, D.A., & Whitebook, M. (1992). Thresholds of quality: Implications for social development of children in center-based child care. Child Development, 63, 449-460. 

*NICHD ECCRN (1998). Early child care and self-control, compliance, and problem behavior at twenty-four and thirty-six months. Child Development, 69, 1145-1170.

NICHD ECCRN (2001). Does amount of time spent in child care predict socioemotional adjustment during the transition to kindergarten? Child Development, 74, 976-1005.

*McCartney, K., Burchinal, M., Clarke-Stewart, A., Bub, K.L., Owen, M.T., & Belsky, J.  (2010). Testing a series of causal propositions relating time in child care to children’s externalizing behavior. Developmental Psychology, 46, 1-17.

Belsky, J. (2009). Classroom composition, childcare history and social development: Are childcare effects disappearing or spreading?

Social Development, 18, 230-238.
Week 6 - Quality/Quantity of Care and Child Cognitive/Language Outcomes  + Mediation and Moderation
NICHD ECCRN (2000). The relation of child care to cognitive and language development. Child Development, 71, 960-980.
Burchinal, M.R., Roberts, J.E., Riggins Jr., R.,  Zeisel, S.A., Neebe, E., & Bryant, D. (2000). Relating quality of center-based child care to early cognitive and language development longitudinally. Child Development, 71, 339-367.

* NICHD ECCRN (2002). Child-care structure → process → outcome: Direct and indirect effects of child-care quality on young

children’s development. Psychological Science, 13, 199-206.

* Votruba-Drzal, E., Coley, R.L., & Chase-Lansdale, P.L. (2004). Child care and low-income children’s development: Direct and moderated effects. Child Development, 75, 296-312.

NICHD ECCRN (2000). The interaction of child care and family risk in relation to child development at 24 and 36 months. Applied Developmental Science, 6, 144–156.
Clarke-Stewart Chapters 6, 7, 8
Week 7 - Child Care Type (Family Day Care, Center-Based Care, Pre-K) and Stability

Ansari, A., & Winsler, A. (2010). School readiness among low-income, Latino children attending family daycare vs. center-based care. Manuscript submitted for publication.

Groeneveld, M.G., Vermeer, H.J., van IJzendoorn, M.H., & Linting, M. (in press). Children's wellbeing and cortisol levels in home-based and center-based childcare. Early Childhood Research Quarterly.

*Sosinsky, L.S., Lord, H., & Zigler, E. (2007). For-profit/nonprofit differences in center-based child care quality: Results from the National Institute of Child Health and Human Development Study of Early Child Care and Youth Development. Journal of Applied Developmental Psychology, 28, 390-410. 
*Morrissey, T. W. (2010). Sequence of child care type and child development: What role does peer exposure play? Early Childhood Research Quarterly, 25, 33-50.

Tran, H., & Winsler, A. (2010). Teacher and center stability and school readiness among low-income children in childcare. Manuscript submitted for publication.
Loeb, S. Fuller, B., Kagan, S.L., & Carrol, B. (2004). Child care in poor communities: Early learning effects of type, quality, and stability. Child Development, 75, 47-65.
Week 8 - Prekindergarten Programs: Outcomes, Quality, and Processes
Winsler, A., Tran, H., Hartman, S., Madigan, A.L., Manfra, L., & Bleiker, C. (2008). School readiness gains made by ethnically-diverse children in poverty attending center-based childcare and public school pre-kindergarten programs. Early Childhood Research Quarterly, 23, 314-329.

Howes, C., Burchinal, M., Pianta, R.C., Bryant, D., Early, D., Clifford, R., & Barbarin, O. (2008). Ready to learn?: Children’s pre-academic achievement in pre-kindergarten programs. Early Childhood Research Quarterly, 23, 27–50. 

Phillips, D.A., Gormley, W.T., & Lowenstein, A.E. (2009). Inside the pre-kindergarten door: Classroom climate and instructional time allocation in Tulsa's pre-K programs. Early Childhood Research Quarterly, 24, 213-228.
*Early, D.M., Iruka, I.U., Ritchie, S., Barbarin, O.A., Winn, D.M.C., Crawford, G.M. .... Pianta, R.C. (2010). How do pre-kindergarteners spend their time? Gender, ethnicity, and income as predictors of experiences in pre-kindergarten classrooms. Early Childhood Research Quarterly, 25, 177-193.
Mashburn, A.J., Pianta, R.C., Hamre, B.K., Downer, J.T., Barbarin, O.A., Bryant, D. … Howes, C. (2008). Measures of classroom quality in prekindergarten and children's development of academic, language, and social skills. Child Development, 79, 732-749. 

*Burchinal, M. Vandergrift, N., Pianta, R.C,  & Mashburn, A. (2010). Threshold analysis of association between child care quality and child outcomes for low-income children in pre-kindergarten programs. Early Childhood Research Quarterly, 25, 166-176.

Week 9 - School Readiness: Conceptualization and Measurement
Carlton, M.P., & Winsler, A. (1999). School readiness: The need for a paradigm shift. School Psychology Review, 28, 338-352.

Meisels, S.J. (1999). Assessing readiness. In R.C. Pianta & M.J. Cox (Eds.), The transition to kindergarten (pp. 39-66). Baltimore, MD: Paul Brookes.

*Blair, C. (2002). School readiness: Integrating cognition and emotion in a neurobiological conceptualization of children’s functioning at school entry. American Psychologist, 57 (2), 111-127.
Zigler, E., Gilliam, W., & Jones, S.M. (2006). School readiness: Defining the goal for universal preschool. In E. Zigler, W. Gilliam, & S.M. Jones (Eds.), A vision for universal preschool education (pp.19-36). New York, NY: Cambridge University Press.

Snow, K. (2006). Measuring school readiness: Conceptual and practical considerations. Early Education and Development, 17, 7-41.
Raver, C.C. Garner, P.W., & Smith-Mcdonald, R. (2007). The role of emotion regulation and emotion knowledge for children’s academic readiness: Are the links causal? In R.C. Pianta, M.J. Cox, & K. L. Snow (Eds.), School readiness and the transition to kindergarten in the era of accountability (pp. 121-147). Baltimore, MD: Brookes. 

*Hair, E., Halle, T., Terry-Humen, E., Lavelle, B., & Calkins, J. (2006). Children's school readiness in the ECLS-K: Predictions to academic, health, and social outcomes in first grade. Early Childhood Research Quarterly, 21, 431-454.

Week 10 - Transition Practices

Rimm-Kaufman, S.E., Pianta, R.C., & Cox, M.J. (2000). Teachers’ judgments of problems in the transition to kindergarten. Early Childhood Research Quarterly, 15, 147-166.

Pianta, R.C.,  & Kraft-Sayre, M. (2003). Successful kindergarten transition: Your guide to connecting children, families, and schools. (Chapter 1 – A developmental approach to transition and Chapter 2 – Planning the transition – pp. 1-35). Baltimore, MD: Paul Brookes.

Schulting, A.B., Malone, P.S., & Dodge, K.A. (2005). The effect of school-based kindergarten transition policies and practices

on child academic outcomes. Developmental Psychology, 41, 860–871.
*LoCasale-Crouch, J., Mashburn, A.J., Downer, J.T., & Pianta, R.C. (2008). Pre-kindergarten teachers’ use of transition practices and children's adjustment to kindergarten. Early Childhood Research Quarterly, 23, 124-139.

Winsler, A., Hutchison, L., De Feyter, J.J. Manfra, L., Hartman, S., & Bleiker, C. (in review). Child, family, and childcare predictors of delayed school entry and kindergarten retention among linguistically- and ethnically-diverse children. Developmental Psychology.
*Zvoch, K., Reynolds, R.E., & Parker, R.P. (2008). Full-day kindergarten and student literacy growth: Does a lengthened school day make a difference? Early Childhood Research Quarterly, 23, 94-107.

Week 11 – The Achievement Gap and PreK-3 Policy

Magnuson, K., & Shager, H. (2010). Early education: Progress and promise for children from low-income families. Children and Youth Services Review, 32, 1186–1198.
Brooks-Gunn, J., Rouse, C.E., & Mclanahan, S. (2007). Racial and ethnic gaps in school readiness. In R.C. Pianta, M.J. Cox, & K. L. Snow (Eds.), School readiness and the transition to kindergarten in the era of accountability (pp. 283-305). Baltimore, MD: Brookes. 

*Reynolds, A.J., & Temple, J.A. (2006). Economic returns of investments in preschool education. In E. Zigler, W. Gilliam, & S.M. Jones (Eds.), A vision for universal preschool education (pp.37-68). New York, NY: Cambridge University Press.

Clarke-Stewart Chapter 11

Barnett, W.S., Friedman, A. H., Hustedt, J.T., & Stevenson-Boyd, J. (2009). An overview of prekindergarten policy in the United States: Program governance, eligibility, standards, and finance. In R.C. Pianta & C. Howes (Eds.), The promise of pre-K (pp. 3-30). Baltimore, MD. Brookes.

Dotterer A.M., Burchinal, M., Bryant, D.M., Early, D. M., & Pianta, R.C. (2009). Comparing universal and targeted prekindergarten programs. In R.C. Pianta & C. Howes (Eds.), The promise of pre-K (pp. 65-76). Baltimore, MD. Brookes.

Week 12 – Assessment and Evaluation of State PreK Programs
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