CHILD PSYCHOLOGY

Psychology 31‑3

Dr. Jennifer Levitas

Spring 2000

Class Meetings: Tuesdays and Thursdays, 12:00‑1:15 Class Location: Robinson, A248

Office: King Hall, room 2051

E‑mail: gofossil@att.net
Phone: 703‑318‑6618 (this is my home number, so please do not call after 9:00) 

Office Hours: Mondays, 10:00 ‑ 11:00

Text: The Developing Child, Ninth Edition 

Author: Helen Bee

To receive credit for this course you must: 

‑complete three out of four EXAMS 

‑complete two class PROJECTS 

‑give one PRESENTATION

EXAMS

Exams will take approximately one hour and are multiple choice. The first three exams are not cumulative, but the final is cumulative. Your lowest exam grade will be dropped. Thus, if you are happy with your grades on the first three exams, you may choose to skip the final! If you miss one exam for ANY REASON, that is the exam that will be dropped, thus there will be no make-ups. No exceptions. Exam material will be drawn from the text, lectures, and student presentations.

PROJECTS

Attached to the end of this syllabus is a packet of project options. There are 4 "research project" alternatives, 4 "at home" project alternatives, and 5 "investigative" projects. You must choose 2 of these, of which at least one must be a research project. The research projects and “at—home” projects are to be conducted individually, and can be undertaken at any time without consulting me. Only one person or small group (2 or 3 people) can conduct each investigative project. This is because these projects require getting information from community resources, and it would not be fair to bombard agencies with a lot of phone calls or visits from students. Thus, if you wish to select one of the investigative projects, you will need to sign up for this option with me as soon as possible.

Each of the projects in the packet include detailed instructions, and we will discuss the necessary procedures for

obtaining informed consent from your subjects before you begin any of the research projects.

For each project, you must turn in. a report. Each report should follow the same general format; similar to the standard organization of a research report you might see in a journal:

1. Introduction: What is the question you are trying to answer? What might you expect to find?

2. Method: What did you actually do?

3. Results: What did you find? If quantitative data have been collected, you need to present them in some comprehensible form.

4. Discussion: Did your results conform to what you expected, based on the text or lecture? If not, what might explain the variation? What did you learn from this experience? How would you do it differently next time?

PRESENTATION

You will be required to give one presentation to the class, lasting between 8 and 10 minutes. You will choose a CURRENT JOURNAL ARTICLE (magazine articles and books are NOT acceptable) from, which you will draw the material. The article is of your choosing, but should be (at least tangentially) related to the lecture topic of the day. Give me a copy of the article the week before you present it. MAKE YOUR PRESENTATION INTERESTING, INFORMATIVE, AND FUN. Please prepare one multiple‑choice exam question to turn in to me after your presentation. Presentation Do's and Don't's:

Do: 

‑Use the overhead transparency projector or handouts, if appropriate. 

‑Focus on the introduction, results, and conclusion (don't get bogged down in the methodology). 

‑Use index cards. 

‑KNOW THE MATERIAL WELL, so that you can talk to the class, not read to the class. 

‑Be prepared to answer questions.

Don't:

‑Don't use the blackboard‑it takes up too much time. 

‑Don't read from the article‑use index cards. 

‑Don't present something (such as a complicated analysis) that you don't understand.

BREAKDOWN OF GRADING

Exams—87% of your grade (each of your three highest exam grades are worth 29% of your grade) 

Projects‑‑5% of your grade 

Presentation‑‑8% of your grade

To figure out your final grade:

Exam #1 score x .29 =??

Exam #2 score x .29 =??

Exam #3 score x .29 =??

Presentation grade x .08=??

Project #1 grade x .025 =??

Project #2 grade x .025 =??





+ __

Add all these numbers together and you will have your final grade.

NOTE: I RESERVE THE RIGHT TO CHANGE THE INFORMATION ON THE SYLLABUS IF NECESSARY. IT IS THE RESPONSIBILITY OF EACH STUDENT TO KEEP HER/HIMSELF INFORMED AS TO ANY CHANGES.

Also note: Child development topics do not fit neatly into one hour and fifteen minute time increments, and neither do my lectures. Sometimes lectures will be less than the allotted time, in which case I may start the next lecture at the end of class. Also, sometimes a lecture assigned for one class will run into the next. Do not stress out about this. Just make sure you keep up to date so you know where we are.

Calendar and Assignments:

DATE
TOPIC
CHAPTER

1116
 Introduction

1/18
Creating a Foundation for Child Psych
1

1/23
Prenatal Development
2

1/25

1/30
Birth and the Newborn
3

2/1

2/6
Physical Development
4

2/8
Perceptual Development
5


Reports due for Projects 5 and 6

2/13
EXAM #1 (Chaps 1‑‑4)

2/15
Cognitive Development
6

2/20
Cognitive Development
7

2/22
Reports due for Project 8

2/27
Language Development
8

3/1
Personality Development
9


Reports due for Project 9

3/6
SPRING BREAK!

3/8
STILL SPRING BREAK!!!

3/13
EXAM #2 (Chaps 5-8)

3/15
Personality Development

3/20
The Concept of Self
10


Reports due for Projects 1, 2, and 3

3/22
Reports due for Project 10

3/27
Development of Social Relations
11

3/29
Reports due for Project 11

4/3
Social Cognition
12

4/5
Reports due for Project 12

4/10
Ecology of Development
13


Reports due for Project 4

4/12
Reports due for Project 7

4/17
EXAM #3 (Chaps 9‑13)

4/19
Impact of Broader Culture
14

4/24
Atypical Development
15

4/26
The Child as a Whole
16


Reports due for Project 13

5/8
FINAL EXAM (cumulative)



10:30‑1:15




RESEARCH PROJECTS (4)

YOU MUST CHOOSE ONE OF THE FOUR RESEARCH PROJECTS

PROJECT 1: Development of the Object Concept

For this project, you will need to locate an infant between 6 and 12 months of age. Obtain Permission from the baby's parents following the appropriate procedure (we will discuss this in class). Ask one of the parents to be there while you're presenting the materials to the baby.

PROCEDURE: Obtain from the parents one of the baby's favorite toys. Place the baby in a sitting position or on her/his stomach in such a way that s/he can reach for the toy easily (similar to the photos in Figure 5.2). Then perform the following steps:

‑STEP 1: While the baby is watching, place the toy in full view and easy reach. See if the infant reaches for the toy. 

‑STEP 2: In full view of the infant, cover part of the toy with a handkerchief, so that only part is visible. Does the baby reach for the toy? 

‑STEP 3: While the infant is reaching for the toy (you'll have to pick your moment), cover it completely with the handkerchief. Does the baby continue reaching? 

‑STEP 4: In full view of the child, while the child is still interested in the toy, cover the whole toy with the cloth. Does the baby try to pull the cloth away or search for the toy in some way?

You may need to use more than one toy to keep the baby's interest and/or spread the tests over a period of time.

ANALYSIS AND REPORT: Jackson, Campos, and Fischer (1978) report that step 2 (continuing to reach for the partly covered toy) is typically "passed" at about 26 weeks, step 3 at about 28 or 29 weeks, and the final step (reaching for the toy that was fully covered before the child began to reach) at about 30 or 31 weeks. The closer to these ages your infant is, the more interesting your results are likely to be.

Did your subject's performance conform to those expectations? If not, why do you think it might be different? You might read the

Jackson, Campos, and Fischer paper to see some of the reasons they give for differences in results from several studies. Do you think it mattered, for example, that a familiar toy was used? Does it matter that the mother or father was present?

REFERENCE: Jackson, E., Campos, J.J., & Fischer, K.W. (1978). The question of decalage between object permanence and person permanence. Developmental Psychology, 14, 1‑10.

PROJECT 2: The Game of Twenty Questions

For this project, you will need to locate a child between ages 5 and 10, and obtain permission from the parents following the appropriate procedure (we will discuss this in class). Be sure to reassure the parents that you are not "testing" the child.

PROCEDURE: Arrange a time to be alone with the child if at all possible. Having the mother, father, or siblings there can be extremely distracting, both for the child and for you. Come prepared with the equipment you will need. Tell the child that you have some games you would like to play. Play with the child for a while to establish some kind of rapport before you begin your experimenting. At the appropriate moment, introduce your "game" and say:

I am thinking of something, in this room, and your job is to figure out what I am thinking of.  To do this, you can ask any question at all that I can answer by saying yes or no,
 but I can't give you any other answer but yes or no.  You can ask as many questions as you need to, but try to find out in as few questions as you can.

Choose the door to the room as the answer to your first game. (If there is more than one door, select one particular door as correct; if there is no door, use a particular window.) If the child asks questions that cannot be answered yes or no, remind her/him that you can't answer that kind of question, and restate the kind of question that can be asked. Allow the child as many questions as needed (more than 20 if necessary). Write down each question verbatim. When the child has reached the correct answer, praise her and then say:

Let's try another one. I'll try to make it harder this time. I'm thinking of something in the room again. Remember, you ask me questions that I can answer yes or no. You can ask as many questions as you need, but try to find out in as few questions as possible.

Use your pencil or pen as the correct answer this time. After the child has solved the problem, praise her or him. If the

child has not been successful, find something to praise. (e.g., "You asked some good questions, but it's a really hard problem, isn't it?") When you are satisfied
 that the child's motivation is still reasonably high, continue:

Now we're going to play another question-asking game. In this game, I will tell you something that happened, and your job will be to find out how it happened by asking me questions I can answer yes or no. Here's what happened: A man is driving down the road in his car; the car goes off the road and hits a tree.  You have to find out how it happened by the way I answer questions you ask me about it.  But I can only answer yes or no.  The object of the game is t‑lo find out the answer in as few questions as possible. Remember, here's what happened: A man is driving clown the road in his car; the car goes off the road and hits a tree. Find out what happened.
If the child asks question that cannot be answered yes or no, remind her/him that you can't answer that kind of question and that you can only answer yes or no. If the child can't figure out the answer, urge her or him to try until you are persuaded that you are creating frustration, at which point you should quit with lots of positive statements. The answer to the problem is that it had been raining; the car skidded on a curve, went off the road, and hit the tree.

SCORING: Score each question asked by the child on each of the three problems as belonging to one of two categories:

1. HYPOTHESIS. A hypothesis is essentially a guess that applies to only one alternative. A yes answer to a hypothesis solves the problem; with a no answer, all that has been accomplished is to eliminate one possibility. In the first two problems, a hypothesis would be any question that applied to only one alternative, only one object in the room, e.g., "Is it your hair?" or "Is it the picture?" In the third problem, a hypothesis would he any question that covers only one alternative: "Did the man get stung in the eye by a bee?" "Did he have a heart attack?" "Was there a big snow bank in the middle of the road that the car ran into and then skidded?"

2. CONSTRAINT.  A constraint question covers at least two possibilities, often many more. A yes answer to a constraint question must he followed up. ("Is it a toy?" "Yes." "Is it the truck?") A no answer to a. constraint question allows the questioner to eliminate a whole class of possibilities. On the first two problems, any of the following would be constraints: "Is it in that half of the room?" "Is it something big?" "Is it a toy?" "Is it something red (assuming there is more than one red thing in the room)?" For the third problem, any of the following

(or equivalent) would be constraints: "Was there something wrong with the car?" "Was the weather bad?" "Did something happen to the man? 11

ANALYSIS AND REPORT: You should examine at least the following aspects of your results.

1. How many questions did the child ask for each problem? 

2. On each problem, how many were hypotheses and how many were constraints? 

3. Did the child do better (ask more constraints) on the “concrete operations" problems (the first two) than on the "formal operations" problem (the story)? Or was the performance the same on both? 

4. Was the child's overall performance on this task generally consistent with the findings from Mosher and Hornsby's (1966) study (figure 9.1)? Did you subject behave in a way that would be expected on the basis of his or her age? If not, what explanation can you offer?

REFERENCE: Mosher, F.A., & Hornsby, J.R. (1966). On asking questions. In J.S. Bruner, R.R. Olver, & P.M. Greenfield (Eds.), Studies in cognitive growth (pp. 68‑8S). New York: Wiley.

PROJECT 3: Beginning Two‑Word Sentences

Locate a child who is still in the earliest stages of sentence formation, or just beginning to add a few inflections. This is most likely to be a child of 20‑24 months, but a child between 24 and 30 months may do fine, too. The one essential ingredient is that the child be speaking at least some two‑word sentences. If you are unsure, ask the parent; they can nearly always tell you whether the child has reached this stage or not. Obtain permission from the parents following the appropriate procedure (we will discuss this in class).

PROCEDURE: Arrange to spend enough time with the child at her/his home, or in any other convenient setting, so that you can collect a list of 5O different spontaneous utterances, including both one‑word utterances and two‑ or more‑word sentences. By spontaneous I mean those that the child speaks without prompting; try to avoid getting into the situation in which the mother or some other adult actively tries to elicit language from the child, although it is certainly o.k. If you collect a sample from a time when the child is playing with an adult, or doing some activity with a parent or older sibling. The most fruitful time is likely to be when the child is playing with someone, and it is o.k. To ask the mother to play with the child‑‑but not to play the sort of game in which the object is to get the child to talk. Write down the child's sentences in the order they occur and stop

when you have 50. Whenever you can, make notes about the context in which each sentence occurred so that you can judge the meaning more fully.

ANALYSIS AND REPORT: When you have your list of 50 utterances, try describing the child's language in any terms emerging from chapter 8 of the text. For example, is the child using any grammatical inflections? Which ones? Does the pattern conform to what the text has described? What about questions or negatives? And what about the different meanings expressed? What is the child's Mean Length of Utterance (MLU)?

To calculate the MLU, you will need to count the number of meaningful units in each sentence. Each word is a meaningful unit, but so is each grammatical inflection, like the ‑s for a plural, the ‑ed ending for a past tense, etc. Some specific rules to follow in calculating the MLU:

1. Do not count such sounds as uh, or um, or oh, but do count no, yeah, and hi. 

2. All compound words, like birthday, choo‑choo, night‑night, or pocketbook should be counted as single words. 

3. Count all irregular past tenses as single words, such as got, did, want, saw. But count as two any regular past tense, such as play‑ed, or any erroneous extension of the past tense, such as went‑ed. 

4. Count as one all diminutives, such as doggie or mommy. 

5. Count as one all combinations, such as gonna, wanna, or hafta. 

6. Count as one each auxiliary, such as is have, will, can, must, and as one each inflection, such as the ‑s for a plural or a possessive, the ‑s for the third person singular verb form, and the ‑ing on a verb.

Compare the MLU you obtain with those shown for Adam, Eve, and Sarah in Figure 7.2, and discuss any special conditions of your observation that you think might have affected the results.

PROJECT 4: Who Am I?

The purpose of this project is to replicate, on a small scale, the research by Montemayor and Eisen (1977), some of whose results appear in Figure 12.1 in the text. For the project, you will need to find three or‑ four teenagers, preferably one or two who are in early adolescence (12 to 14) and several who are near the end of high school (16 to 18). Obtain the appropriate informed consent from each of these teenagers, as will be discussed in class.

PROCEDURE: For each subject, prepare a sheet of paper with 20 numbered spaces on it. At the top, write the instructions:

In the spaces below, write 20 different answers to the question, "Who am I?" 

Each subject should be interviewed alone. Hand the teenager the sheet, and ask him or her to fill out all 20 blanks, each time giving one answer to the "who am I" question.

ANALYSIS AND REPORT: Analyze the answers your several subjects give, using the categories shown in Figure 12.1 of the text (physical appearance and ideology), and any other categories you may identify. Do your subjects' answers match the pattern Montemayor and Eisen report? Are there any differences iii the responses given by your younger and older subjects?

REFERENCE: Montemayor, R., & Eisen, M. (1977). The development of self‑conceptions from childhood to adolescence. Developmental Psychology, 13, 314‑319.

AT‑HOME PROJECTS (4)

PROJECT 5: Analysis of Research Presented in Popular Sources

Find at least 5 separate mentions of research on children or adolescents in newspapers and magazines, and analyze each one. You need items in which there is some detail provided about the research, as there was in the example from Time magazine quoted at the end of Chapter 1.

For each item, describe the research design that appears to have been used. Is that design appropriate for the question being asked? Are there any flaws you can detect? Does the report in the magazine or newspaper give you enough detail to decide whether the research was any good? What other information would you want to have to decide on the quality of the research?

Some sources you might try for suitable articles: 1. The New York Times has a section of "Science" every Tuesday, which includes articles about behavior and development fairly regularly. The Times also has a column on "Personal Health" that often covers relevant material. 2. Time and Newsweek have sections on "Behavior" that may be relevant. 3. Most so‑called "women's magazines" (Ladies Home Journal, Redbook, Family Circle, etc.) have columns on child rearing or children's development.

When you hand in the report, also hand in copies of the articles.

PROJECT 6: Plotting Your Own Growth This project will work best if your parents are among those who routinely stood you up against a convenient doorjamb and measured

you‑‑and if you still life in the house with the marked‑up doorjamb. Alternatively, you may have a friend or acquaintance who has access to doorjamb data you could use. Plot your own (or your friend's) rate of growth over the years of childhood. Calculate the inches you grew each year (estimating when needed), and draw a curve similar to the one in figure 4.1.

How does your curve compare to the averaged data in the figure? When was you maximum height spurt (the year in which you grew the most inches)? During elementary school, did you grow about the same number of inches per year? If you are female, add to the graph a point that represents you first menstruation (to the best of your recollection). Where did menarche fall on the curve? Does it match the pattern, shown in Figure 4.9? That is, did menarche occur after your major growth spurt?

PROJECT 7: Sex Roles on TV

PROCEDURE: Watch four to six hours of TV, selecting among SEVERAL DIFFERENT TYPES of programs (from cartoons, to sit‑cams, to soaps), and note the activities of each male and female character in the following categories: aggression, nurturance, problem solving, conformity, and physically exertive behavior. Also record the number of male and female characters, and note whether they are the central character or a minor character.

ANALYSIS AND REPORT: In preparing your report, you need to specify which programs you watched, how you defined your terms, and what results you obtained. What do you think these results mean for the average viewer of TV?

PROJECT 8: Television Aggression

PROCEDURE: Using the definition of violence offered by George Gerbner ("the overt expression of physical force against other or self, or the compelling of action against, one's will on pain of being hurt or killed"), select a minimum of four half‑hour television programs normally watched by children and count the number of aggressive or violent episodes in each. Extend Gerbner's definition somewhat, however, to count verbal aggression as well as physical aggression.

You may select any four (or more) programs, but try to distribute them in the following way:

1. At least one "educational" television program, such as Sesame Street or Mr. Rogers’ Neighborhood. 

2. At least one Saturday morning cartoon.

‑Has there been any change in the availability of such services in this area in the past decade or two? (This may be difficult to determine, but it is worth a try.) 

‑What is the infant mortality rate for the state and for the community? How does this compare to national statistics'?

SOURCES: Some of the statistics may be available through the federal document center in the library. The annual Statistical Abstract of the United States normally has state‑by‑state figures on infant mortality; more detail may be available through data from the Centers for Disease Control. The December issue of the journal Pediatrics also has a summary paper each year. The department of vital statistics may be helpful as well.

For local information, try the city, county, or state public health departments. The yellow pages of the local phone book is a good place too start. A visit to the offices of the public health department is likely to be fruitful.

PROJECT 10: Investigation of Birth Options

Basic Questions to Answer: 

‑How many of the four main choices of birth options (regular hospital, hospital‑based birth center or birthing room, freestanding birthing center, or home delivery) are available in this area? When did non‑hospital delivery become available in this area? ‑How are the local births distributed among the available options? 

‑What is the relative cost of the several options? 

‑Who sponsors or runs each program? Are the deliveries in the birth center or at home dome by midwives? Do midwives deliver babies at hospitals as well?

SOURCES OF INFORMATION: The yellow pages may be your best first source. If that does not yield information, you might make inquiries of several local obstetricians’ offices. You will then need to call hospitals, birthing centers, and midwives for further information, or visit each site to get a firsthand look, and to obtain brochures, etc. At all times, you should represent yourself accurately as a student working on a project for a class on human development. Do not present yourself as a pregnant woman looking for a place to deliver. Remember always that your questions may be seen as an intrusion on busy workdays of your respondents, so be sensitive to the demands you are placing on them.

REPORTING: Prepare a written report of what you did, to whom you talked, and what you found out.

3. At least one early evening adult program that is watched by young children: a family comedy, a western, a crime show, or one of each.

For each program that you watch, record. The number of violent episodes, separating the instances of verbal and physical violence.

ANALYSIS AND REPORT: In writing about the details of your observations, consider the following questions: 

1. What kind of variation in the number of violent episodes is there among the programs that you watched? 

2. Are some programs more verbally aggressive, some more physically aggressive? 

3. Do the numbers of violent episodes per program correspond to the numbers found by Gerbner? 

4. What about the consequences of aggression? Are those who act violently rewarded or punished? How often do reward and punishment occur? 

5. What behaviors other than aggression might a child have learned from watching the programs you viewed? This question is particularly relevant for Sesame Street or Mr. Rogers, but applies to more traditional entertainment programs as well. 

6. In view of the material in chapter 14, and your own observations for this project, what rules or limits (if any) would you place on TV viewing for your own child? Why?

INVESTIGATIVE PROJECTS (5)

Remember, the investigative projects may only be undertaken by either a single student, or a small group or students working collaboratively. It is neither reasonable nor fair to flood local agencies with calls from students about services or programs.

PROJECT 9: Available Prenatal Services

BASIC QUESTIONS TO ANSWER: The purpose of the project is to discover what kinds of prenatal services are available to poor mothers in this area.

‑What programs are available through the public health service, through local hospitals, or through other clinics? 

‑What funds are available to support those services from local, state, and federal sources? 

‑How many women take advantage of such services? Are there waiting lists? Is there any information available about the number or percentage of local women who receive no prenatal care at all, or receive such care only in the final trimester?

PROJECT 11: Investigation of IQ Testing in Local Schools

As a follow‑up to the information given in the text on the pros and cons of using IQ test scores in the schools, on student, or a small group of students, may wish to investigate the policies on the uses of IQ and achievement tests in your own local school districts.

BASIC QUESTIONS TO ANSWER: ‑Is there a state‑wide policy on the use of IQ tests in public schools? Is there a local district policy instead of, or in addition to, a state policy? ‑Is there a state or local policy on the use of achievement tests? Are they routinely given in specific grades? How are the scores used? 

‑If individual IQ tests are used, who administers them? Are the scores used as part of placement of children in special programs? What other types of information are also used as part of any placement process'?

SOURCES: The best sources will be the state department of education and local school district administrative offices. At the state level, there is likely to be a public information office; large school districts may also have such a service. In smaller districts, you will have to use some ingenuity to figure out which person is the best one to talk to.

PROJECT 12: Investigation of Child Care Options

Any parent can tell you that it is not easy to obtain good information about available childcare options. The purpose of this investigative project is therefore riot only to discover as much as possible about the options in the community, but to identify good sources and good strategies for obtaining such information.

BASIC QUESTIONS TO ANSWER: ‑What center‑care settings are available? 

‑Who runs the centers? For‑profit companies? Churches? Schools? Others? 

‑How many children, and what ages of children, do these centers accommodate? What are the costs of such center care? 

‑What is the best way for someone to find out about these care options? 

‑What family day‑care options are available, and how does one locate them? Is there a registry? A licensing process? Are all family day‑care providers listed in such registries or licensed? 

‑Are after‑school care settings available as well? Who runs them? How much do they cost?

-Is care available for children in the evenings and at night (as might be needed by a parent who words evenings or night shift?)?

SOURCES: Much of the information you'll need can be gleaned on the phone, or from the phone book. The yellow pages will list day‑care centers, usually under "Child care." Data on family day care is much more difficult to come by (both for you and for parents). For information on licensing, especially licensing of home‑care or family day‑care providers, you will want to talk to local‑ or state government agencies. To locate individual care providers, bulletin boards are often the best data source‑‑those located in places parents are likely to be, such as at colleges or universities, in grocery stores, in Laundromats, etc. A person or group doing this project will need to sample such sources in some systematic fashion, and then call the providers whose names they find in this way to find out how many children are cared for, of what age, for what hours, and for what fee.

ANALYSIS AND REPORT: Prepare a written description of the steps you followed and the answers to the questions listed above.

PROJECT 13: Programs for the Gifted and Retarded

School systems vary widely in the kind of programs they have available for gifted and retarded students. If possible, compare at least two districts.

BASIC QUESTIONS TO ASK: 

‑How are students identified as "gifted" or "retarded" in a given school district? If the placement based on IQ test scores alone? If so, what is the cut‑off? And why is a student tested in the first place? Teacher reference? Parent request? 

‑Once selected, what programs are available for each group? Special classes? Enrichment programs offered within regular classes? Part‑day programs? 

‑Is there a district policy regarding grade‑skipping for gifted children? Are gifted children allowed or encouraged to take classes at local colleges or universities? 

‑Are there special programs for children with unusual talents, such as musical or mathematical or artistic talent? 

‑Once a child is selected into a special program, is there any procedure for that child to leave the program at a later date? e.g., can a child identified as retarded later be retested and he placed full‑time in a regular classroom?
