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Office Hours:
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Course Description:  This is the first of a two-semester sequence in psychological assessment.  The goals of this two-semester sequence are: (1) to provide a basic understanding of the principles of psychological assessment in general; (2) to provide more specific skills related to the administration, scoring, and interpretation of key personality and intellectual measures; (3) to develop basic skills for communicating assessment results [e.g., report writing]; and (4) to develop an appreciation of ethical and social issues involved in the use of these assessment procedures with various populations.  This first semester introduces general principles of psychological assessment (validity issues, test construction, ethical issues, the multi-method approach, etc.), and, in practice, focuses primarily on the assessment of intellectual and cognitive functioning in children and adults.  

Although the course may at times seem interminable, two semesters cannot provide exhaustive coverage of the many issues and skills related to psychological assessment.  (We are, for example, sampling only a few key measures of personality and intellectual functioning...there are many other interesting instruments out there.)  Rather, this course is designed to cover the fundamentals of assessment theory and practice.  Our aim this year is to lay a solid foundation so that you can make the most of your future clinical, assessment, and research training and experience.  

Course Structure and Requirements:  This course is comprised of lectures and lab meetings.  Reading assignments are listed below.  The material should be read before the designated lecture.

Grading will be determined by:

· Final examination: 15%

· Class and lab participation, and adherence to Clinic and ethical guidelines: 15%

· Test administrations, scoring, and reports: 70%

You may receive an extension of up to five days for two assignments, only for circumstances out of your control, such as a "no-show" volunteer.  Because late completion of assignments will make completion of the course requirements extremely difficult, you should make every effort to complete assignments on time.  

Testing Requirements: Students are required to administer tests to volunteers, and to score, interpret, and write reports based on their findings.  The administration and scoring of test protocols will be observed and monitored by your TA.  Test reports will be reviewed and graded by your instructor.  You will receive feedback from your TA and the instructor.

Volunteer Recruitment: Tests will be administered only to volunteers.  Do not test individuals whom you know personally.  Adult volunteers will be recruited only from university courses.  Children will be recruited from the community and the university. Children may be given some token as incentive, such as McDonald's gift certificates, movie passes, or small games.  Parents who volunteer their children may not be given extra credit in their coursework.  Recruitment procedures will be described in class.

Volunteers must be told beforehand (and it is written in the consent form) that no feedback will be given.  Volunteers and parents must be told that you are learning to administer the tests, and that reliability and validity of the results are therefore questionable.  Make no recommendations for psychological or medical treatment as a result of your testing.  You will, of course, be encouraged to do so in your reports, but those are seen only by your instructor.

Protocols, reports, and all other information about volunteers should be treated with strict confidentiality.  All protocols and written materials should be identified by pseudonym.  Materials left for TAs and instructor in mailboxes must be in envelopes.  Violation of any of these guidelines may lead to prompt dismissal from the course.

Testing Assignments
All testing sessions should begin with a brief clinical or parent interview.  Information gathered in the interview is to be included in the report.

WAIS-III:  4 administrations.

#1. Administration observed by TA (on videotape or in person); scoring to TA.

#2. Administered and scored. 

#3. Scoring to TA; formal write-up of report for instructor.

#4. Scoring to TA; formal write-up of report for instructor.

WISC-III: 3 administrations.

#1. Administration observed by TA (on videotape or in person); scoring to TA.

#2. Scoring to TA; formal write-up of report for instructor.

#3. Scoring to TA; formal write-up of report for instructor.

Stanford-Binet IV: 1 administration

Administered, scored, and interpreted; scoring to TA; report to instructor.

Woodcock-Johnson 1 administration

Administered, scored, and interpreted with WISC-III #3.

Bender-Gestalt: 2 administrations

1. Administered, scored, and interpreted with WAIS-III #4

2. Administered, scored, and interpreted with WISC-III #2

Developmental Test of Visual-Motor Integration: 1 administration

Administered, scored, and interpreted with WISC-III #3

Wide Range Achievement Test - 3 (WRAT-3): 1 administration

Administered, scored, and interpreted with WISC-III #3

Class Schedule and Assignments

9/1

Introduction to course




Sattler, Ch. 16 (read by 9/5



Why test? Reliability, validity, test


for lab)



construction

9/8

Theories of intelligence



Sternberg, Daniel, Weinberg



Introduction to WAIS-III



Sattler, Ch. 2, 3

9/15

Professional standards, ethical issues


Sattler, Ch. 4



More on WAIS-III (scoring)



Ethical Principles










WAIS-III Manual










Standards for Testing

9/22

WAIS-III subscale interpretation


Sattler, Ch. 7, 10



Behavioral observations



WAIS-III handouts

9/29

WAIS-III profile interpretation


Sattler, Ch. 8, 14, 23



Bender
and VMI








Report writing

10/6

Cultural diversity




Suzuki & Valencia,



Special populations




Helms, Greenfield, Halpern

10/13
More on interpretation, report writing



Client feedback

10/20
Issues in testing children



Sattler, Ch. 5, 6



Introduction to the WISC-III



WISC-III Manual

10/27
WISC-III interpretation



Sattler, Ch. 7, 8 (review)

11/3

Specials issues in report writing and


Sattler, Ch. 11



feedback when testing kids



Stanford-Binet 




S-B Manual

11/10
Assessment of learning disabilities


Sattler,Ch. 13, 20, 21



Overview of achievement tests






(Woodcock-Johnson, WRAT-3)

11/17
Interpretation of Woodcock-Johnson

11/24
Thanksgiving Holiday!

12/1

Behavioral assessment



Sattler, Ch. 15, 17

12/8

Wrap Up

Required Texts:


American Educational Research Association, American Psychological Association (1985). Standards for educational and psychological testing. Washington, D.C.: American Psychological Association.


Kaufman, A.S. (1994) Intelligent testing with the WISC-III. New York: Wiley.


Sattler, J.M. (1992) Assessment of children's intelligence and special abilities, (Third Edition). San Diego: Jerome M. Sattler, Inc.

Optional Texts:


Wechsler, D. (1997). Manual for the Wechsler Adult Intelligence Scale-III. New York: Psychological Corporation.


Wechsler, D. (1991). Manual for the Wechsler Intelligence Scale for Children-III. New York: Psychological Corporation.

There will also be a packet of the following articles for photocopying:


American Psychological Association, Committee on Professional Standards (1992).

Ethical principles and code of conduct. American Psychologist, 47, 1597-1611.


Daniel, M.H. (1997). Intelligence testing: Status and trends. American Psychologist, 52, 1038-1045.


Greenfield, P.M. (1997). You can't take it with you: Why ability assessments don't cross cultures. American Psychologist, 52, 1115-1124.


Halpern, D.F. (1997). Sex differences in intelligence. American Psychologist, 52 (10), 1091-1102.


Helms, J.E. (1992). Why is there no study of cultural equivalence in standardized cognitive ability testing? American Psychologist, 47, 1083-1101.


Sternberg, R.J. (1997). The concept of intelligence and its role in lifelong learning and success. American Psychologist, 52 (10), 1030-1037.


Suzuki, L.A. & Valencia, R.R. (1997). Race-Ethnicity and measured intelligence. American Psychologist, 52 (10), 1103-1114.


Weinberg, R.A. (1989). Intelligence and IQ. American Psychologist, 44 (2), 98-104.

