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PSYC 669: Social and Emotional Development

Course Objectives

In this course, we will examine significant issues in social, emotional, and personality development. This course is designed to give the student a thorough grounding in developmental theories describing children's (1) abilities to interact with others; (2) sense of self and structure of personality; and (3) emotional lives. Empirical results from eclectic theoretical and methodological perspectives also will be emphasized. In class and in our writing, we'll try articulating theories and ideas clearly and concisely, unpacking arguments into their components and analyzing the logic of these parts, integrating the different aspects of development, and generating new ideas based on theories and research.

Course Format and Requirements

•
As a seminar, this course is discussion‑based and thus reliant on the energies of all the participants. Give this format and the size of the class, it is imperative that everyone come prepared to participate in each class. Readings other than texts will be available on Johnson Center Reserve and Electronic Reserve.

•
All class members are expected to bring thought paragraphs to each class; our first task in class will be to consider each other's initial ideas, in a "Teaching and Discussion by Request" format. We will divide into small groups (which will stay stable through the semester) each class period for about 15 minutes, decide what aspects of the topic for the day each group would like to see discussed by the class and/or reported on by Dr. Denham. In this way, you control the workings of the class. (see last page, Thought Paragraphs)

•
Four short critiques (@ 4 typed pages each), based on the readings, will be due in class during the semester. These papers are a means of enhancing our discussion, by ensuring that approximately half of us will be extremely prepared to discuss the issues for that class. Papers should focus on selected issues from the week's readings that are of interest to the student and should demonstrate the four skills described above (see last page, Thought Paragraphs, for one template with which to organize these papers). I will read these papers and my goal will be to return them to you at the next class. I strongly suggest that the writing of these papers be spaced out through the semester; try not to write two weeks in a row, especially early in the semester. Also, these papers must be handed in during the class for which they were written.

•
A research grant proposal will be developed throughout the semester. The proposed research should address a carefully delineated question reflecting your knowledge about issues in social, emotional, and/or emotional development. Ideally, the chosen topic will have its origins in the readings and/or class discussion, but the final package will be a unique creation based on the required readings, plenty of additional reading, and the author's particular skills, knowledge base, and personal flair.

•
The proposal should be written in either NSF or NIMH grant proposal format. In either case the following should be included: (a) the aims of the proposed research; (b) a relevant literature review; (c) the significance of the proposed research; (d) a clear and detailed method section; (e) a brief results section that reiterates the hypotheses and tells how the data will be analyzed; and (f) a human subjects ethics assurance. Proposal packets from NIH are available on the web, and example proposals may be borrowed from the instructor.

•
Brief oral presentations of your ideas (@ 10 minutes) will be made approximately one‑third and two‑thirds of the way through the semester. The purpose of the presentations are (a) to ensure that you begin and continue to work on your grant proposal; (b) to pick your colleagues' brains for their expertise and good ideas, and (c) to help your colleagues develop and improve their ideas. We will also have small group review panels during which we will develop our reviewing and analytical skills, and further contribute to our colleagues' work. As is the custom with NIMH/NSF panels, reviews are due in writing, up to 3 pages in length.
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Class participation 14%

Class presentations 10%
Critiques 32%

Reviewing Grants
8%
Grant Proposal Submission 28% 
Grant Proposal Revision 8%

Notes.

1) Readings are to be done by the class period assigned.

2) On April 19, a number of class participants with be at the SRCD meetings. Work day for allothers.

3) Grant proposal presentations:
February 27 and March 22

4) Grant proposal due:
April 24 ‑ copies for your group and the professor

5) Grant critique class:
5/3/01, 1:30 ‑ 4:15

6) Grant revision due:
5/8/01 by 4pm

Points will be subtracted for each day that assignments are late. The last day to drop this course without the dean's permission is 2/16/01 at 5pm. The last day to add this or any other course is 1/30/01 at 8pm.

Texts:

Schaffer, H. R. (1998). Social development. London: Blackwell.     SD

Schaffer, H. R. (1998). Making decisions about children. London: Blackwell.        MDAC

                                                     Discussion Topic
Reading

 1/16/01                                   Greetings, Introduction, Logistics

1/18/01                         

                                       The study of social development
SD Chapter I


Theoretical Perspectives: Analytical,


Cognitive Developmental, Social


Information Processing

Lemerise, E., & Arsenio, W. F. (2000). An integrated model of emotion processes and cognition in social information processing. Child Develogment, 71, 107‑118.

1/23/01                      Theoretical Perspectives and Issues: 
MDAC pp. 1‑11, Part III

Hartup, W.W..(1989). Social relationships and their developmental significance. American Psychologist 44, 120‑126

Howes, C. (1987). Social competence with peers in young children: Developmental sequences. Developmental Review, 2, 252‑272.

1/25/01
Biological Foundations
SD Chapter 2



MDAC pp 40‑70

Goldsmith, H. H., Buss, A. H., Plomin, R., Rothbart, M. K., Thomas, A., Chess, S., Hinde, R. & McCall, R. (1987). Roundtable: What is temperament? Four approaches. Child Development, 58, 505529.
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Discussion Topic


Reading

1/30/01
Early Social / Emotional Development:
SD Chapter 3


Constructing First Relationships 
MDAC 20‑39, 90‑110

2/l/01 
Early Social/Emotional Development:


Constructing First Relationships

Frietag, M. K., Belsky, 3., Grossmann, K., Grossmann, K. E., & Scheurer‑Englisch, H. (1996). Continuity in parent‑child relationships from infancy to middle childhood and relations with friendship competence. Child Development, 67, 1437‑1454.

Laible, D. 3., &Thompson, R. A. (1998). Attachment and emotional understanding in preschool children. Developmental Psycholociy, 34, 1038‑1045.

2/6/01
Sense of Self 
SD Chapter 4


[continue Constructing First Relationships]

Damon, W., & Hart, D. (1982). The development of self‑understanding from infancy through adolescence. Child Development, 53, 841‑864.

2/8/01

Families, Parents, and Socialization
SD Chapter 5




MDAC pp. 111‑120,





210‑215

2/13/01
Families, Parents, and Socialization


Dix, T. (1991). The affective organization of parenting. Psychological Bulletin, 110, 3‑25.

Grusec, 3. E., & Goodnow, 1. J. (1994). impact of parental discipline methods on the child's internalization of values: A reconceptualization of current points of view. Developmental Psychology, 30, 4‑19.

2/15/01 
Families, Parents, and Socialization

Dunn, 3., Slomkowski, C., & Beardsall, L. (1994). Sibling relationships from the preschool period through middle childhood and adolescence. 3ournal of Child Psychology and Psychiatry, 30, 315‑324.

Sawyer, K., Denham, S. A., DeMulder, E., Blair, K., Auerbach‑Major, S. T., & Levitas, 3. (in press). The Contribution of Older Siblings' Reactions to Emotions to Preschoolers' Emotional and Social Competence. Marriage & Family Review.

2/20/01
Extrafamilial Influences
SD Chapter 7



MDAC pp.121‑132



136‑167, 189‑198

2/22/01 
Extrafamilial Influences

Clark, K. E., & Ladd, G. W. (). Connectedness and autonomy support in parent‑child relationships: Links to children's socio-emotional orientation and peer relationships. Developmental Psychology, 485‑498. *see next page*
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Discussion Topic


Reading

2/22/01 
CONTINUED

Parker, J. G., & Gottman, J. M. (1989). Social and emotional development in a relational context: Friendship interaction from early childhood to adolescence. In T. Berndt & G Ladd (Eds.), Peer relationships in child dgytlopment (pp. 95‑131). New York: Wiley.

2/27/01
GRANT PROPOSAL TOPICS ‑‑)

Discussion of plans, brainstorming



Topics (theoretical & empirical), hypotheses

3/01/01
Targets of Socialization: From Other Control
SD Chapter 6


to Self Control; Morality, Altruism, Empathy

Dunn, J., Brown, J. B., & Maguire, M. (1995). The development of children's moral sensibility: Individual differences and emotion understanding. Developmental Psychology, 31, 649‑659.

3/6/01
Targets of Socialization: From Other Control to Self Control; Morality, Altruism, Empathy

Kochanska, G. (1993). Toward a synthesis of parental socialization and temperament in early development of conscience. Child Development, 64, 323‑347.

3/8/01
Targets of Socialization: Emotional


Competence (continued) and Social Cognition

Halberstadt, A., Denham, S.A., & Dunsmore, J. (in press). Affective social competence. Social Development.

3/20/01
Targets of Socialization: Emotional


Competence (continued) and Social Cognition

Dunn, J. (1995). Children as psychologists: The later correlates of individual differences in understanding of emotions and other minds. Cognition and Emotion, 9, 1987‑201.

Eisenberg, N., Cumberland, A, & Spinrad, T. L. (1998). Parental socialization of emotion. Psychological Inquiry, 9, 241‑273

3/22/01
GRANT PROPOSAL TOPICS 4 Discussion of progress: Methodology

3/27/01 
Targets of Socialization: Aggression and Conflict

Arsenio, W. F., Cooperman, S., & Lover, A. (2000). Affective predictors of preschoolers' aggression and peer acceptance: Direct and indirect effects. Developmental Psychology, 36, 438‑.

Bierman, K. L., Smoot, D. L., & Aumiller, K. (1993). Characteristics of ag ressive‑ rejected, aggressive (non-rejected), and rejected (non-aggressive) boys. Child Development, 64, 139‑151.

3/29/01 
Targets of Socialization: Aggression and Conflict

Dunn, J., Slomkowski, C., Donelan, N., & Herrerra, C. (1995). Conflict, understanding, and relationships: Developments and differences in the preschool years. Early Education and Development, 6,303‑316.
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Discussion Topic


Reading

4/3/01
Targets of Socialization: Sex Typing 
MDAC pp. 79‑99

Fagot, B., Leinbach, M. D., & O'Boyle, C. (1992). Gender labeling, gender stereotyping, and parenting behaviors. Develol2mental PUcholociy, 28, 225‑230.

Maccoby, E. E. (1990). Gender and relationships: A developmental account. American Psychologist, 45, 513‑520.

4/5/01
Late Childhood‑Adolescence: Family Relationships,


Social Cognition, Self System

Dunn, J., Slomkowski, C., Beardsall, L., & Rende, R. (1994). Adjustment in middle childhood and early adolescence: Links with earlier and contemporary sibling relationships. Journal of Child Psychology and PsychiatU and Allied Disciplines, 35, 491‑504.

Lieberman, M., Doyle, A‑B., & Markiewicz, D. (1999). Developmental patterns in security of attachment to mother and father in late childhood and early adolescence: Associations with peer relations. Child Development, 70,
213-202
4/10/01
Late Childhood‑Adolescence: Family Relationships, Social Cognition, Self System

Buhrmester, D. (1990). Intimacy of friendship, interpersonal competence, and adjustment during preadolescence and adolescence. Child Development, 61, 1101‑1111.

4/17/01 
Late Childhood‑Adolescence: Peers, Aggression, Morality

Eccles, J. S., Midgley, C., Wigfield, A., Buchanan, C. M., Reuman, D., Flanagan, C., & MacIver, D. (1993). Development during adolescence: The impact of stage‑environment fit on young adolescents' experiences in schools and families. American Psychologist, 48, 90‑101.

Graham, S., Hudley, C., & Williams, E. (1992). Attributional and emotional determinants of aggression among Africa n‑American and Latino young adolescents. Developmental Psychology, 28, 731740.

Pettit, G. S., Bates, 3. E., Dodge, K. A., & Meece, D. W. (). The impact of after‑school peer contact on early adolescent externalizing problems is moderated by parental monitoring, perceived

neighborhood safety, and prior adjustment. Child Development, 70, 768‑778.

4/19/01
SRCD ‑ Class work day

4/24/01
Atypical development and its relation to
MDAC pp. 145‑155,


socialization: Marital Discord and Divorce,
168‑177


Child Abuse, Adoption

Davies, P. T., & Cummings, E. M. (1994). Marital conflict and child adjustment: An emotional security hypothesis. Psychological Bulletin, 116, 387‑411.

Davies, P. T., & Cummings, E. M. (1998). Exploring children's emotional security as a mediator of the link between marital relations and child adjustment. Child Development, 69, 124‑139.

4/26/01
Atypical development and prevention/intervention 

SD Chapter 8

Conduct Problems Prevention Research Group (1992). A developmental and clinical model for the prevention of conduct disorder: The FAST track program. Development and Psychopathology, 4, 509‑527.

Webster‑Stratton, C. (1993). Strategies for helping early school‑aged children with oppositional defiant and conduct disorders: The importance of home‑school partnerships. School Psychology Review, 22, 437‑457.
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THOUGHT PARAGRAPHS

Each seminar participant will write up their thought paragraphs to be shared with their small groups at the beginning of class, and turned in to the professor at the end of class. These will serve multiple goals ‑ to apprise us what each other thought was important in the readings, what was confusing or illogical, where the connections are to other work, and in what new and interesting directions the work leads us. At least at the beginning, we will follow a four‑part format, which corresponds to the four kinds of critical thinking emphasized in the syllabus. These paragraphs can be quite short.

The first paragraph should summarize what the big points are for the class meeting. In the readings, you have "the answers," and the goal of this first paragraph is to identify what the questions are (sort of like "Jeopardy" TM). You may also want to indicate in a word or two how completely you think the question is answered, and put asterisks by the questions you are most interested in exploring during class time.

The second paragraph should be devoted to analysis. You have two choices for this paragraph. You can either: (a) find a problem with the research you read, and/or (b) ask a pretty specific question about how something was done. For the first choice, you can analyze whether the goals the research were actually achieved by the researchers, thus investigating whether the theory and method are walking together hand in hand. Or you can ask whether alternative hypotheses might just as easily explain the data. Or you can ask whether cohort effects might explain developmental differences that are reported; or you can question the particular type of statistical analysis that was used; etc. etc.

Also use the second choice when there are statistical analyses, claims, connections that you do not understand. This section can simply point to tables or figures (e.g., Table 1, columns 1‑4), or can ask a specific question (e.g., "The authors claim significance for hypothesis 1, but I do not see where they demonstrate this.'~ or confusion (e.g., "I sort of understand multiple regression, but this one leaves me totally in the woods without a match.'~.

The third paragraph focuses on integration, Integration can include connections between or to (a) the readings within a weekly topic, (b) material that we covered earlier during the semester, (c) content from other courses, general readings, etc., and, of course, (d) one's own areas of expertise.

The fourth paragraph involves generating ideas for the future. Weaving hypotheses is a lot of fun, and a central skill in psychology. You can begin with "if‑then" statements, or "The real question really is ... and I predict that..." Or you can add a twist to someone else's hypothesis that suggests different outcomes (or causes) by age, ethnicity, gender, life experience, etc. But always try to come up with something that is uniquely yours in this paragraph.

